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English Curriculum Overview
Creating Confidence, Empowering Excellence, Igniting Independence

	English Curriculum Intent

In Portobello Primary it is our intent to develop English skills in preparation for our children leading lives as successful, valuable and socially responsible citizens.  We have aligned our curriculum for English with the National Curriculum for English for 2014. Our school is a place where everyone is given an education that builds on their strengths and addresses their individual needs to ensure progression. We believe that all children should be able to achieve their full potential academically, socially, emotionally and physically. Through our curriculum, we provide rich purposeful opportunities for reading, writing and discussion. We endeavour for all of our children to be proficient readers, writers, spellers and confident speakers, who can transfer their English skills to all areas of learning in the curriculum and are prepared for a lifelong journey as learners. We embrace the differences in all our children and celebrate their individual successes and achievements. Therefore, we provide bespoke personalised learning where planning is adjusted for individuals or groups of learners and the English curriculum adapted to avoid overloading the working memory and ensure children remember more, can do more, and make progress. 
We are passionate that our environment promotes a love of books and reading where children feel inspired to read. High quality materials, such as quality texts are used to provide quality teaching and learning sequences. Books are given their rightful place throughout the school. Each room has a class library where books are displayed in a variety of ways. In addition, a display of topic books, dictionaries and thesauruses are easily accessible to the children. We are passionate about teaching our children the importance of equality and equity and what forms discrimination can take, believing it is important for children to feel represented within their school community. Therefore, we also dedicate a section of the library to books promoting diversity, which feature a range of diverse characters. These books are frequently used by all classes as a teaching tool or reading for pleasure. We inspire children to take pride in their writing and teach them to write clearly, imaginatively and accurately and adapt their language and style for a range of contexts. We nurture children to be confident in the art of speaking and listening and to use discussion to communicate and further their learning in all areas of the curriculum and express themselves.  
We prioritise the teaching and learning of Phonics and Early Reading and recognise the value of a systematic synthetic phonics programme to teach children letter-sound relationships. From Reception onwards, Phonic and Early Reading sessions are explicitly taught following Little Wandle Letters and Sounds Revised. We follow this scheme’s programme progression with rigour and fidelity. A ‘can do’ attitude towards Phonics and Early Reading is firmly established within our school community. Our outdoor physical environment enables our children to lead happy and healthy lives, therefore it is vital to their all-round development and can be used to develop skills in; fine and gross motor or language which have a direct impact in the progress and standards of reading, writing and speaking skills. Similarly, speaking skills are vitally important for developing and maintaining a healthy mind. As soon as the children enter our setting, we give them the tools, trust and confidence to know they are safe in school and to be able to talk to us about things happening in their lives and how they feel. 
English Curriculum Implementation  

In Portobello Primary we facilitate the best possible outcomes for all our children. We have an inclusive approach when delivering our diverse, broad and balanced curriculum and recognise the needs and strengths of all our individual children. All children will succeed in this curriculum area because of our bespoke approach to their learning requirements. Teachers are trained to use formative assessment accurately within lessons to ensure the provision of targeted support and challenge effectively. Where appropriate, adaptations are made to the curriculum in response to individual or groups of children. In lessons children are supported in a number of appropriate ways until they no longer require the scaffolded support and are then encouraged to progress their independence, to embed skills and fully develop their own potential and to ensure independent excellence is achieved. We ensure we promote, teach and celebrate diversity and equality through the delivery of the curriculum. We recognise the importance of retrieval and the impact that this has on learning for all our children to be able to remember and do more. Therefore, we ensure that sufficient time for high quality retrieval practice is firmly embedded into the teaching sequence. To strengthen their understanding and consolidate knowledge and skills we ask that retrieval practise takes place not just during the lesson but over time. Children actively participate in high quality rehearsal, summarising, analysing or application activities.
We have designed a broad and balanced curriculum which is engaging, innovative and inspirational. We have, of course, had to take into careful consideration how the pandemic has impacted this and have further developed our inclusive approach which recognises the needs and strengths of all our individual children. Our teaching staff are trained and supported to use formative assessment accurately within lessons to ensure the provision of targeted support and challenge effectively. Considerable emphasis is placed upon creating a challenging and stimulating language rich environment and providing our children with a wide range of contexts in which conversational language and vocabulary can be developed. Adults are observed as positive and influential role models to our children, they can be seen to demonstrate and model the correct and varied use of language in many situations, both in and out of the classroom. Children are given lots of opportunities to talk, discuss, ask and answer questions and present to an audience. This includes presentations, discussions, debates, role play and productions. Children are provided with the tools they need to be successful in their writing; for example, grapheme mats, dictionaries, thesauruses and working walls.  Phonic and Early Reading sessions are explicitly taught following Little Wandle Letters and Sounds Revised. (For more information, please refer to our Phonics and Early Reading Policy).  Here our children receive direct teaching in short bursts from staff who are fully trained. There is a consistency of approach, due to complete fidelity to the scheme and pace of learning is maintained. Application of Phonics is applied using fully decodable books. Early identification of children at risk of falling behind is effective and keep-up is immediately prioritised. Our curriculum is organised in such a way to give children the opportunity to apply their phonics and reading skills outside of phonics sessions, to give them crucial practise to embed skills and immerse our children in a language rich environment where stories, songs and rhymes are celebrated. In Year Two and Key Stage Two the teaching of Spelling is enhanced by the ‘No Nonsense Spelling Scheme’. Spelling is discreetly taught three times a week, although children are provided with many opportunities to practice their skills outside of taught sessions. This includes handwriting where common exception words are focused on. We organise the teaching to ensure that children are given the opportunity to practise it, apply it, and revisit it. We constantly strive to give children a variety of spelling activities which are visual, auditory, and engaging. Our aim over time is that children become accomplished, proficient spellers.  In Year Two and Key Stage Two Accelerated Reader (AR) is a reading programme that aims to foster independent reading at home. The internet-based software assesses reading age and suggests books that match children’s needs and interests. Children take computerised quizzes on the books and earn AR points as they progress. Every child is given a book level within a reading range, depending upon their reading ability, and will select a book from within that range. This means that the children will have a variety of books to choose from, books which will be sufficiently challenging but also within their reading ability so they can be understood and enjoyed. Children in Key Stage Two will further develop their reading skills, comprehension, fluency, vocabulary and visual skills using ‘Reading Plus’. This online programme is used several times a week to support and further challenge pupils in developing their reading skills. Children are expected to complete Reading Plus tasks as part of their home learning. 
Children are actively encouraged to partake in Assessment for Learning, discussing and presenting their learning, reflecting on outcomes, identifying successes and misconceptions. We ensure the environment is used to support children to think of themselves as learners and children are taught to be actively involved in their own learning and progress. Our curriculum is organised in such a way to give children the opportunity to apply their reading, writing and discussion skills outside of the discrete taught sessions, to give them crucial practise to embed skills and immerse our learners. Therefore, all environments and displays reflect this. In the EYFS children learn in a language rich environment where stories, songs and rhymes are celebrated. Similarly, through school we aim to provide a classroom environment which promotes a love of books and reading where children feel inspired to read. Working walls are used as a successful way of supporting children in their current learning, enabling them to learn with greater independence and embed their new skills and knowledge. Assessment for learning is evident in a range of strategies across all year groups. Success in learning takes many forms and we recognise for each child, the success is individual and personal. We acknowledge the importance of celebrating learning in the environment. Therefore, displays are used to promote the more recent up to date learning of reading and writing skills across the curriculum. Learning displayed is in line with our expectations and non-negotiable expectations.  We design themed weeks across the curriculum which develop critical thinking skills and allow for deeper lines of enquiry. Additional curriculum opportunities enable children to further their English skills (reading, writing and also speaking and listening) through educational visits and visitors.
English Curriculum Impact
Children are supported until they no longer require the scaffolded support and are then encouraged to develop their independence, to embed skills and fully develop their own potential. Teachers are trained in pedagogical awareness to ensure this support is effectively and promptly withdrawn at the appropriate time to ensure independent excellence is achieved. The impact on our children is clear; by the end of Key Stage Two all of our children have made considerable progress from their starting points in EYFS. They have developed transferrable skills which will be invaluable to them in leading successful lives. Our children leave us at the end of Key Stage Two as fluent readers who understand that reading is important to gain both information and knowledge, but not only that, they choose to do so for the love, passion and pleasure of picking up a book of their choice.  All genres of writing are familiar to them, and teaching can focus on creativity, writer’s craft, sustained writing and manipulation of grammar and punctuation skills. Speaking is one way for children to be able to express themselves, which is vitally important to lead a happy and healthy life. By the time our children are ready to leave us they are fluent, confident speakers who are able to use a wide range of adventurous and ambitious vocabulary in the correct context and for different purposes. They can maintain concentration and attention when others are speaking and add their own interpretation and build on the contributions of others. Skills taught in the English lesson are transferred into other subjects; this shows consolidation of skills and a deeper understanding. 
Supporting the development of Spiritual Moral Social Cultural Development

Through the teaching of English, we are proud to offer a range of Spiritual, Moral, Social and Cultural experiences. English supports their spiritual development by exploring creativity, feelings and values as they engage in a wide range of genres and quality texts. Creative writing provides them with the opportunity to reflect on their own beliefs, at times offering the freedom to be creative and experimental, and helps them to discover and establish their own relationship with language We are passionate about moral development by encouraging children to discuss a range of social and moral issues found in the genres of texts they are reading or in their current lives. English lessons promote social development and co-operation. Time is provided for children to learn in groups, pairs, listen to each other and ask questions. Real issues encourage pupils to think about the world outside of school and give opinions on topics that may affect their lives or the lives of others. Group learning is an integral part of our teaching and learning and we nurture our children to support and encourage each other. English supports the cultural development by exposing children to a wide range of spoken and written language and range of cultures. Speaking and listening activities promote the opportunity to share their own experiences and appreciate other pupils’ views and experiences.  In Portobello Primary we have a growth mindset approach firmly embedded in everything we do. Children understand that learning takes place over time and that they are required to make the most of all learning opportunities; mistakes are one part of this.
Oracy in English
In English, oracy is fundamental to developing students’ ability to express themselves, engage with texts, and communicate effectively in a range of contexts. All four strands of oracy—physical, linguistic, cognitive, and social & emotional—will be explicitly taught and embedded throughout the curriculum to support students in becoming confident, articulate, and thoughtful communicators.

Physical: Pupils will develop clear and confident verbal delivery through activities such as reading aloud, performing poetry or drama, and giving presentations. They will practise using tone, pace, volume, and body language to enhance their spoken communication.

Linguistic: Students will be taught to use a rich and varied vocabulary, appropriate grammar, and effective sentence structures to express ideas clearly and persuasively. They will engage in discussions, debates, and storytelling to develop fluency and precision in their language use.

Cognitive: Oracy will support students in developing critical thinking and interpretive skills. They will be encouraged to analyse texts, justify opinions, explore themes, and reflect on language choices through structured talk and collaborative dialogue.

Social & Emotional: Through group discussions, peer feedback, and role-play, students will build empathy, active listening skills, and confidence in expressing their views. They will learn to respect diverse perspectives and communicate with sensitivity and emotional awareness.

Oracy will be embedded throughout the English curriculum, enriching students’ engagement with literature, enhancing their writing, and equipping them with the communication skills essential for academic success and life beyond the classroom.
English Curriculum Assessment and Monitoring

English is monitored by the subject leaders throughout all year groups using a number of strategies including learning outcomes moderations and discussions with teaching staff and children.  Portfolio Governors for English meet with subject leaders and members of the Senior Leadership Team during the academic year to monitor the progress against the School Improvement Plan (SIP) objectives for English. They receive an accurate account of the school's performance and priorities in English including a bi-annual review of the SIP. The subject leaders and Senior Leadership Team lead moderation cycles to develop staff confidence in their ability to accurately assess attainment and progress and use this to target specific groups of children and learning objectives. Moderation of assessment decisions is robust, with teachers justifying their decisions through discussion and with examples of learning as necessary, demonstrating a thorough knowledge of each child. Moderation of writing and reading is also informed by training from Local Authority. We track attainment and progress using Gateshead GAP and PAT, which are updated termly to ensure up to date and accurate assessment of strengths and weaknesses in all areas of learning. Teachers record assessment information taken from both teacher assessments and tests (e.g. Star Reading, Reading Plus, NFER) to inform decisions. This information, along with discussions with teaching staff contribute to an in-depth pedagogical knowledge of each child. This information is then used to plan future support, to groups children for appropriate targeted support in class – for example, additional class teacher or Teaching Assistant support in class or additional intervention programmes in addition to normal class teaching.

	YEAR GROUP
	Autumn Term 
	Spring Term 
	Summer Term 

	Key Stage One and Key Stage Two 
	Spoken Language

Listen and respond appropriately to adults and their peers 
Ask relevant questions to extend their understanding and knowledge
Use relevant strategies to build their vocabulary
Articulate and justify answers, arguments and opinions
Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
Maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments
Use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas
Speak audibly and fluently with an increasing command of Standard English
Participate in discussions, presentations, performances, role play, improvisations and debates
Gain, maintain and monitor the interest of the listener(s)
Consider and evaluate different viewpoints, attending to and building on the contributions of others
Select and use appropriate registers for effective communication

	Year One
	Reading - Word Reading
Read accurately by blending sounds in unfamiliar words containing GPCs ai, ee, igh, oa, oo, ar, or, ur, oo, ow, oi, ear, air er sh zz ss, ng, ck, ch, th. Read CVCC CCVC and CCVCC words and phase 4 with long vowels.

Read accurately by blending sounds in unfamiliar words containing GPCs  /ai / ay,  /ow/ ou,  oi / oy,  /ee/ ea. Read longer words containing these GPCs.

Read accurately by blending sounds in unfamiliar words containing GPCs /yoo/ u unicorn, /oa/ o go, /ai/ a paper, /ee/ e he, /ai/ a-e shake, /igh/ i-e time, /oa/ o-e home, /oo/ /yoo/ u-e rude cute,  /ee/ e-e these,  /oo/ /yoo/ ew chew new,  /ee/ ie shield,  /or/ aw claw. 

Read books aloud, accurately, that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words. Reread these books to build up their fluency and confidence in word reading

Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word


	Reading - Word Reading 
Read accurately by blending sounds in unfamiliar words containing GPCs /ee/ y funny,  /e/ ea head,  /w/ wh wheel,  /igh/ y fly,  /oa/ ow snow,  /j / g giant,  /f/ ph phone,  /l/ le apple,  /l/ al metal,  /s/ c ice,  /v/ ve give,  /z/ se cheese,  s/ se mouse ce fence,  /ee/ ey donkey,  /ur/ or word,  /oo/ u awful oul could,  /oo/ u awful oul could,  /or/ a water,  /o/ a want,  /ur/ ear learn,  /r/ wr wrist,  schwa at the end of words: actor,  a /o/ wasp /ar/ father /or/ water /ai/ baking 

Read books aloud, accurately, that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words. Reread these books to build up their fluency and confidence in word reading

Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word


	Reading - Word Reading 
Phonic Screen Revision - read accurately by blending sounds in unfamiliar words containing GPCs  /ai / ay play,  /ai / a-e shake,  /ee/ ea each,  /ee/ e he,  /ee/ e he,  /igh/ i-e time,  /oa/ o go,  /oa/ o-e home

Read accurately by blending sounds in unfamiliar words containing GPCs /n/ kn knee gn gnaw,  /m/ mb thumb,  /zh/ su treasure si vision,  /j / dge bridge,  /i / y crystal,  /j / ge large,  /sh/ ti potion,  /sh/ ssi mission si mansion,  /sh/ ci delicious

Read books aloud, accurately, that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words. Reread these books to build up their fluency and confidence in word reading

Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word

	
	Reading - Comprehension

Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word

Develop pleasure in reading, motivation to read, vocabulary and understanding by: listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently

Be encouraged to link what they read or hear to their own experiences

Recognising and joining in with predictable phrases
	Reading - Comprehension

Participate in discussion about what is read to them, taking turns and listening to what others say

Predict what might happen on the basis of what has been read so far

Becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics


	Reading - Comprehension

Make inferences on the basis of what is being said and done

Explain clearly their understanding of what is read to them



	
	Vocabulary, Grammar and Punctuation

leaving spaces between words 

join clauses using ‘and’
	Vocabulary, Grammar and Punctuation 
Learning to appreciate rhymes and poems, and to recite some by heart

Discuss word meanings, linking new meanings to those already known

Understand both the books they can already read accurately and fluently and those they listen to by: drawing on what they already know or on background information and vocabulary provided by the teacher

Check that the text makes sense to them as they read, and correcting inaccurate reading

discussing the significance of the title and events


	Vocabulary, Grammar and Punctuation 
Leave spaces between words 

Join clauses using ‘and’



	
	Writing - Transcription Spelling 
Spell unfamiliar words containing GPCs ai, ee, igh, oa, oo, ar, or, ur, oo, ow, oi, ear, air er sh zz ss, ng, ck, ch, th. Read CVCC CCVC and CCVCC words and phase 4 with long vowels.

Spell words containing GPCs  /ai / ay,  /ow/ ou,  oi / oy,  /ee/ ea. Spell longer words containing these GPCs.

Spell words containing GPCs /yoo/ u unicorn, /oa/ o go, /ai/ a paper, /ee/ e he, /ai/ a-e shake, /igh/ i-e time, /oa/ o-e home, /oo/ /yoo/ u-e rude cute,  /ee/ e-e these,  /oo/ /yoo/ ew chew new,  /ee/ ie shield,  /or/ aw claw. 

Common exception words
Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far

Name the letters of the alphabet 

Spell days of the week

Spell words containing each of the 40+ phonemes already taught 
Use letter names to distinguish between alternative spellings of the same sound 
	Writing - Transcription Spelling 
Spell unfamiliar words containing GPCs /ee/ y funny,  /e/ ea head,  /w/ wh wheel,  /igh/ y fly,  /oa/ ow snow,  /j / g giant,  /f/ ph phone,  /l/ le apple,  /l/ al metal,  /s/ c ice,  /v/ ve give,  /z/ se cheese,  s/ se mouse ce fence,  /ee/ ey donkey,  /ur/ or word,  /oo/ u awful oul could,  /oo/ u awful oul could,  /or/ a water,  /o/ a want,  /ur/ ear learn,  /r/ wr wrist,  schwa at the end of words: actor,  a /o/ wasp /ar/ father /or/ water /ai/ baking 

Common exception words
Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far

Name the letters of the alphabet in order

Spell days of the week

The days of the week and numbers

add prefixes and suffixes: using the spelling rule for adding –s or –es

Use the prefix un– using –ing, –ed, –er and –est where no change is needed in the spelling of root words [for example, helping, helped, helper, eating, quicker, quickest]
	Writing - Transcription Spelling 
Phonic Screen Revision - spell unfamiliar words containing GPCs  /ai / ay play,  /ai / a-e shake,  /ee/ ea each,  /ee/ e he,  /ee/ e he,  /igh/ i-e time,  /oa/ o go,  /oa/ o-e home

Spell unfamiliar words containing GPCs /n/ kn knee gn gnaw,  /m/ mb thumb,  /zh/ su treasure si vision,  /j / dge bridge,  /i / y crystal,  /j / ge large,  /sh/ ti potion,  /sh/ ssi mission si mansion,  /sh/ ci delicious

Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far

Common exception words

Spell days of the week

Write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far

Apply simple spelling rules and guidance, as listed in English Appendix 1 

	
	Writing – Composition Write Sentences 

Say out loud what they are going to write about and composing a sentence orally before writing it


	Writing – Composition Write Sentences 

Sequence sentences to form short narratives

Discuss what they have written with the teacher or other pupils


	Writing – Composition Write Sentences 
Re-read what they have written to check that it makes sense

Read their writing aloud, clearly enough to be heard by their peers and the teacher



	
	Writing Vocabulary, Grammar and Punctuation 
Use a capital letter for names of people, places, the days of the week, and the personal pronoun ‘I’.

Begin to punctuate sentences using a capital letter and full stop. 


	Writing Vocabulary, Grammar and Punctuation 
Begin to punctuate sentences using a capital letter and a full stop and exclamation mark.


	Writing Vocabulary, Grammar and Punctuation 
Begin to punctuate sentences using a capital letter and a full stop, question mark or exclamation mark



	
	Handwriting
Sit correctly at a table, holding a pencil comfortably and correctly

Begin to form lower-case letters in the correct direction, starting and finishing in the right place

Form capital letters

Form digits 0-9

Understand which letters belong to which handwriting ‘families’ (ie letters that are formed in similar ways) and to practise these

	
	Key Texts

The Elves and the Shoemaker
Poetry Week – Shape Poem
	Key Texts

Biscuit Bear

	Key Texts

Leaf

Poetry Week – Shape Poem


	Key Texts 

Little Red Riding Hood
	Key Texts 

The Lonely Beast



	
	Shorter writing outcomes may include:

· Diary Entry

· Short Recount

· Letter
· Character Descriptions
	Shorter writing outcomes may include:

· Retelling part of a story

· Letter

· Character Description

· Freezeframe

	Shorter writing outcomes may include:

· Speech

· Character Description

· Book Review

· Conscience Alley

· Debate


	Shorter writing outcomes may include:

· Setting Description

· Letter

· Action Sequence

· Retelling a section of a story

· Short Poem

· Poster


	Shorter writing outcomes may include:

· Descriptive Text

· Performing a story

· Letter

· Diary Entry

· Short Poem



	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Poetry
	Extended Writing Piece:

· Instructional Text

· Story Retell
	Extended Writing Piece:

· Information Text

· Poetry
	Extended Writing Piece:

· Story Retell

· Character Description
	Extended Writing Piece:

· Recount

· Persuasive Letter


	Year Two
	Reading - Word Reading 

Continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent 

Read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without undue hesitation

Read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for graphemes

Read accurately words of two or more syllables that contain the same graphemes as above


	Reading - Word Reading

Read words containing common suffixes 

Read further common exception words, noting unusual correspondences between spelling and sound and where these occur in the word


	Reading - Word Reading

Read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered 

Reread these books to build up their fluency and confidence in word reading



	
	Reading - Comprehension

Discuss the sequence of events in books and how items of information are related becoming increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales

Be introduced to non-fiction books that are structured in different ways recognising simple recurring literary language in stories and poetry

Discuss and clarifying the meanings of words, linking new meanings to known vocabulary

Discuss their favourite words and phrases
	Reading - Comprehension

Listen to, discuss and express views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently

Continue to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the meaning clear

Understand both the books that they can already read accurately and fluently and those that they listen to by drawing on what they already know or on background information and vocabulary provided by the teacher and checking that the text makes sense to them as they rea, and correcting inaccurate reading 

Predict what might happen on the basis of what has been read so far


	Reading - Comprehension

Develop pleasure in reading, motivation to read, vocabulary and understanding by: making inferences on the basis of what is being said and done
Answer and Ask questions

Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say

Explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves



	
	Writing - Transcription Spelling 

Provide pupils with a small selection of words to learn either from the common exception words for Year 2, words that pupils are commonly spelling incorrectly, or words containing GPCs that you have looked at in previous sessions. Pupils practise using segmentation strategy to learn the words. 

Words containing GPCs that you have looked at in previous sessions: steep, shield, turkey, bead, money, clean, complete 

Homophones 
see/sea, blue/blew, flour/flower, bare/bear, bee/be, whole/hole 

Phase 5 GPCs 
dolphin, saw, whale, screw, toe, haunt 

Phase 5 polysyllabic words 
thundering, feeling, visit, market, forget, escape, autumn 

Polysyllabic common exception words 
Pick common exception words from the year 2 list that children need to practise. Make sure they are polysyllabic e.g. beau-ti-ful 

Spelt ‘i’ in common exception words 
find, kind, mind, behind, child, wild, climb
Common exception words and high-frequency words 
Choose words from the year 2 spelling list that children are finding hard. 

Phase 5 GPCs 
Choose words containing the phase 5 GPCs that children are not secure with yet. 

Selected topic words for this term 
Choose 3 topic words that you want children to learn. 

/dʒ/ sound spelt as ‘ge’ and ‘dge’ at the end of words, and sometimes as ‘g’ elsewhere in words before ‘e’, ‘i’ and ‘y’ 
jacket, jar, village, change, badge, edge, giant, giraffe 
/s/ sound spelt ‘c’ before ‘e’, ‘i’ and ‘y’ 
city, site, fancy, cycle, supper, soon, race 

/n/ sound spelt ‘kn’ and ‘gn’ at the beginning of words 
no/know, new/knew, night/knight, not/knot 

/n/ sound spelt ‘kn’ and ‘gn’ at the beginning of words 
Knife, knee, gnaw, gnat, knit, kneecap, gnome
	Writing - Transcription Spelling 
/aɪ/sound spelt ‘y’ 
cry, dry, July, fly, try, reply, why, by 

Contractions 
can’t, didn’t, hasn’t, it’s, couldn’t, I'll, they’re 

Adding endings ‘-ing’, ‘-ed’, ‘-er’, ‘-est’ to words ending in ‘e’ with a consonant before it 
bravest, nicer, rudest, writer, ripest 

/iː/ sound spelt ‘ey’ 
donkey, key, monkey, valley, alley, chimney, honey 

/r/ sound spelt ‘wr’ 
wrestler, wrong, wriggle, wrap, wrote, wreck, wrist Adding ‘-ing’, ‘-ed’, ‘-er’, ‘-est’ and ‘-y’ to words of one syllable ending in a single consonant after a single vowel 
fattest, saddest, running, clapped, patted, slipped, dropped 

/ɒ/ spelt ‘a’ after ‘w’ and ‘qu’ 
want, watch, wander, squash and quantity, quality, quarrel 

/ʒ/ spelt ‘s’ 
treasure, usual, measure, usually, decision
Adding ‘-es’ to nouns and verbs ending in ‘y’ 
cries, flies, babies, replies, carries, ladies, jellies 

The possessive apostrophe (singular nouns) 
lady's, dog’s, man’s, boy’s, girl’s, teacher’s, cat’s 

Adding suffixes ‘-ful’ , ‘-less’ and ‘-ly’ 
badly, happily, carelessly, playful, careful, sadly, colourful 

Words ending ‘-tion’ 
station, fiction, motion, section, education, competition, direction, fraction


	Writing - Transcription Spelling 
The /l/ or /əl/ sound spelt ‘-el’ at the end of words 
circle, little, giggle, muddle, label, angel 

Adding endings ‘-ing’, ‘-ed’, ‘-er’, and ‘-est’ to words ending in ‘y’ 
worrier, crying, replied, funniest, copying, happier, happiest, cried 

The /ɔ:/sound spelt ‘a’ before ‘l’ and ‘ll’ 
call, tall, ball, walk, talk, always, war, warm, towards, ward, warn 

Suffixes ‘-ment’ and ‘-ness’ 
kindness, happiness, fairness, enjoyment, movement, statement 

The /ɜ:/ sound spelt ‘or’ after ‘w’ 
word, work, worm, world, worth, worse, worst 

The /l/ or /əl/ sound spelt ‘-al’ at the end of words 
Metal, pedal, animal, petal, hospital, capital, medical, magical
Homophones 
son/sun, two/too/to, hear/here, quite/quiet, night/knight 

/ʌ/ sound spelt ‘o’ 
other, mother, brother, nothing, none, Monday 

/l/ or /əl/ sounds spelt ‘il’ at the end of words 
muddle, fossil, metal, parcel, animal, pencil, hospital, apple, angel, label, bubble, table 

The remainder of the term: Revision of all the content from the Year 2 programme



	
	Writing – Composition 

Consider what they are going to write before beginning by planning or saying out loud what they are going to write about and encapsulating what they want to say, sentence by sentence


	Writing – Composition 

Consider what they are going to write before beginning by: making simple additions, revisions and corrections to their own writing by evaluating their writing with the teacher and other pupil


	Writing – Composition 
Consider what they are going to write before beginning by: writing down ideas and/or key words, including new vocabulary and rereading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the continuous form



	
	Writing Vocabulary, Grammar and Punctuation 
Learn how to use both familiar and new punctuation correctly – see English appendix 2 – including full stops, capital letters, exclamation marks and question marks

Use expanded noun phrases to describe and specify [for example, the blue butterfly]
	Writing Vocabulary, Grammar and Punctuation 
Learn how to use both familiar and new punctuation correctly, including commas for lists

Punctuate sentences with different forms e.g. statement, questions, exclamation and command

Use the past and present tense correctly and consistently, including the progressive form

Use coordination (or, and but)


	Writing Vocabulary, Grammar and Punctuation 
Develop their understanding of the concepts set out in English appendix 2 by learning how to use both familiar and new punctuation correctly. Including apostrophes for contracted forms and the possessive (singular)

Learn how to use the present and past tenses correctly and consistently, including the progressive form and subordination (when, if, that, or, because) Use subordination (when, if, that, because)



	
	Handwriting

Sit correctly at a table, holding a pencil comfortably and correctly

Begin to form lower-case letters in the correct direction, starting and finishing in the right place

Form capital letters and  digits 0-9

	
	Key Texts

The Koala Who Could

Our Very Own Dog

Poetry – List Poems

	Key Texts
Our Very Own Dog

Lucy and Tom’s Christmas

	Key Texts

Henry’s Holiday
Antarctica – A Continent of Wonder
Poetry – List Poems

	Key Texts

The Secret of Black Rock
Poetry – List Poems 

	Key Texts

Alice in Wonderland 


	Key Texts

Hansel and Gretel 

	
	Shorter writing outcomes may include:

· Setting description

· Written Predictions

· Advertisement

· Short character analysis


	Shorter writing outcomes may include:

· Written Predictions

· Repeating pattern poem

· Shorter letter writing


	Shorter writing outcomes may include:

· Short character analysis

· Fact file 
· Book Review
	Shorter writing outcomes may include:

· Letter

· Question and answer in statement sentences interview
· Writing of simple instructions
	Shorter writing outcomes may include:

· Character Description

· Diary Entry

· Invitation

· Poetry


	Shorter writing outcomes may include:

· Persuasive letter using command sentences.

· Setting Description

· Character Description 

· Short Instructions



	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Character Analysis
· Poetry
	Extended Writing Piece:

· Letter in role
	Extended Writing Piece:

Piece:

· Extended narrative in role

· Non-chronological report
· Poetry
	Extended Writing Piece:

· Instructions

· Explanation Text
	Extended Writing Piece:

· Retell of a story
· Diary
	Extended Writing Piece:

· Persuasive Speech (Written and Performed)

	Year Three
	Reading - Word Reading

Shows an increasing familiarity with a wide range of books including fairy stories, myths and legends and can retell some of these orally 

Read age appropriate texts accurately and at speed (rather than reading with overt sound-blending) 


	Reading - Word Reading

Shows an increasing familiarity with a wide range of books including fairy stories, myths and legends and can retell some of these orally 

Decoding skills are increasingly secure: decode most new words outside of spoken vocabulary and make a good approximation to the word’s pronunciation
	Reading - Word Reading

Shows an increasing familiarity with a wide range of books including fairy stories, myths and legends and can retell some of these orally 

Secure decoding skills allow independent reading of longer and less familiar texts with increasing fluency.

Beginning to read silently

	
	Comprehension

Use dictionaries with support to check the meaning of words read

Identify key words when scanning a text to find information 

With prompts, ask questions to improve understanding of a text 

Infer a character’s thoughts and feelings in fiction 

Begin to understand and make simple comments on how the organisational features support text e.g. titles, fonts, certain punctuation including exclamation mark and question marks.

Reflect and give a simple explanation on the effect of particular words and phrases and how it captures the reader’s interest and imagination. 

Identify the setting (time or place) of a text e.g. I know it is set in the U.S.A because … It is in the present day and the evidence for that is…
	Comprehension

Use dictionaries independently to check the meaning of words read

Identify key words to look for when scanning a text to find information e.g. I want to know where he lives so I’m looking for words such as: home, habitat, lives 

Ask questions to improve understanding of a text 

Infer a character’s thoughts and feelings and justify views e.g. I think he was really angry but he clenched his fists to stop the feelings flooding out

Give reasons for how the organisational features support text e.g. titles, fonts, certain punctuation including exclamation mark and question mark. 

Comment on the choice of language used to create a particular mood. Features discussed might include: Specific word selection e.g. torrential rain, indefinite pronouns (empty words) e.g. someone, something and vivid descriptive language.

In guided sessions, identify and explain features that writers use to provoke readers’ reactions e.g. how the writer shows rather than tells to help the reader feel how a character is reacting and see the emotion

Beginning to find and comment on similarities, themes and conventions e.g. settings, plots and topic 
	Comprehension

Use dictionaries effectively to check the meaning of words read and explain the meaning of these words in context

With some independence skim and scan in order to retrieve information from a text e.g. I want to know how he reacted to the news: I need to skim read to find the section where he is given the news and then read on and look for his reaction 

Asks questions to improve understanding of a text 

Beginning to justify inferences made about a character’s thoughts and feelings by making reference to and explaining both implicit and explicit information 

Can give reasons for how the organisational features support text e.g. titles, fonts, certain punctuation including exclamation mark and question mark. 

Comment on the choice of language used to create a particular mood. Features discussed might include: Specific word selection e.g. torrential rain, indefinite pronouns (empty words) e.g. someone, something 

Demonstrate a growing understanding of the features that writers use to provoke readers’ reactions (such as ‘Show not Tell’, choice of names e.g. Miss Honey/Miss Trunchbull, the effect of setting) 

Find and comment on similarities in themes and conventions e.g. settings, plots and topic

	
	Writing – Composition 
Use noun phrases for description or to make specific information clear e.g. the big, brown dog, the salted butter

Creates settings and characters (in narrative)

Use writing features appropriate to task (e.g. imperative verbs in instructions)
	Writing – Composition 
Organise ideas into sections by using headings and sub headings (non-fiction)

Use adverbs to add detail/description/explanation to events, e.g. The dinner was extremely tasty. The dog greedily ate the sloppy sauce. 


	Writing – Composition 
Ideas organised in sections OR Beginning to use paragraphs to group related material 

Use adventurous word choices to add additional detail (appropriate to task)

Use a balance of description and dialogue to move the story on

	
	Writing Vocabulary, Grammar and Punctuation 
Use a wider range of subordinating conjunctions (e.g. when, before, after, if, because)

Use adverbs within a sentence to show when and how (e.g. then, next, soon, eventually, surprisingly) 

Use commas in lists
	Writing Vocabulary, Grammar and Punctuation 
Use prepositions to show:

*Place – under, between, near, in, on e.g. The parcel was placed in the bin near the car. 

*Time – during, before, after e.g. They went to the cinema after their dinner. 

*Relationships – with, from, of, because of e.g. She decided to leave because of the noise. The safe exploded with a bang.

Use the correct forms ‘a’ or ‘an’ according to whether the next word begins with a consonant or a vowel

Use apostrophe to show singular possession
	Writing Vocabulary, Grammar and Punctuation 
Use a variety of sentence openers 

Use a variety of sentence types including: simple, compound, and complex

Use the present perfect form (ppf) of verbs (have or has) instead of the simple past e.g.  He has gone out to play (ppf) contrasted with  He went out to play.(pt) 

Use inverted commas to show speech

	
	Writing - Transcription Spelling 
Adding suffixes to verbs (ing) 
hoping, smiling, waving, baking, liking, running, skipping, chatting, clapping, walking, singing, reading 

Prefix un and dis 
unhappy, unlike, undo, unusual, untie, undress 

disagree, disappear, dishonest, disobey, dislike, disallow 

Apostrophe for contraction (year 2 revision) 
Doesn’t, can’t, won’t, don’t, isn’t, I’ve, I’d, I’ll, she’ll, it’s, he’s, there’s 

ei sound 
reins, vein, veil, reign, neigh, weigh, eight, sleigh, freight, weight, eighteen, eighty 

Homophones 
maid, made, great, grate, plain, plane, break, brake, sail, sale, main, mane
Homophones 
tale, tail, prey, pray, weight, wait, which, witch, waste, waist, son, sun 

Children learn own spellings they have misspelt or from year 3/4 list.
Adding a suffix 
nicer, nicest, later, writer, playful, hopeful, careful, hopeless, careless, kindness, sadness, happiness 

Prefix mis and re 
misbehave, mistake, mislead, misread, misspell, misplace 

redo, rewrite, retake, rebuild, reappear, return 

Year 3/4 list 
accident, accidentally, actual, actually, address, answer, appear, arrive, believe, bicycle, breath, breathe 

The /ɪ/ sound spelt ‘y’ 
gym, gymnastics, pyramid, mystery, myth, Egypt, cygnet, mystic, synonym, mythical, symbol, mysterious 

Adding er to a verb (NNS is proofreading so recap previous rule) 
taller, smaller, rougher, smoother, fitter, hotter, bigger, madder, angrier, earlier, hairier, dirtier

Words ending with the /g/ sound spelt ‘-gue’ and the /k/ sound spelt ‘-que’ (French in origin) 
fatigue, catalogue, league, tongue, 

antique, unique, mosque, plaque, cheque, grotesque, picturesque, boutique

	Writing - Transcription Spelling 
Suffix 'ness' and 'ful' when following a consonant 
wishful, forgetful, thankful, painful, fearful, successful, fairness, fitness, foolishness, illness, darkness, quietness 

Prefixes 'sub' and 'tele' 
telephone, telegraph, television, telescope, telephoto, teleport, subway, submarine, submerge, subsection, subterranean, substandard, 

Year 3 and 4 word list 
calendar, complete, consider, continue, decide, describe, different, difficult, early, earth, exercise, experiment 

Words with the /ʃ/ sound spelt ‘ch’ (mostly French in origin) as well as ‘s’, ‘ss(ion/ure)’ 
chef, shop, sugar, special, sure, mission, brochure, machine, chalet, chute, parachute, champagne

Ness, less, ful, ly 
careful, careless, carefully, carelessly, painful, painless, painfully, painlessly, thoughtful, thoughtless, thoughtfulness, thoughtlessness 

ly suffix 
slowly, quickly, roughly, suddenly, sadly, loudly, quietly, badly, rapidly, happily, hungrily, strangely
Year 3/4 word list 
build, busy, extreme, February, forward, forwards, group, heard, heart, history, important, increase auto and super 
autopilot, autograph, automatic, autobiography, autonomy, autofocus, superman, superior, supermarket, superstar, superficial, supernatural 

Year 3/4 word list 
interest, island, learn, perhaps, popular, quarter, question, reign, remember, straight, strange, promise 

Homophones 
meat, meet, hear, here, there, their, wear, where, hour, our, knot, not 

Homophones 
would, wood, your, you’re, some, sum, way, weigh, to, too, pair, pear 

ch pronounced k 
ache, anchor, echo, school, Christmas, choir, stomach, orchid, scheme, chorus, chemist, chaos

	Writing - Transcription Spelling 
Suffixes (ing and ed) 
hugging, hugged, rubbing, rubbed, hopping, hopped, slipping, slipped, stopping, stopped, liked, used 

Suffixes (ly) 
nicely, lately, closely, funnily, luckily, gently, randomly, simply, humbly, basically, frantically, dramatically 

Apostrophe for contraction 
you'll, you've, you're, he'll, I'll, they're, hasn't, hadn't, haven't, couldn't, wouldn't, shouldn't 

Words from the Year 3/4 list 
regular, regularly, natural, naturally, eight, eighth, eighteen, eighty, bike, bicycle, cyclist, believe 

Words with a short /u/ sound spelt with ‘o’ 
woman, wonder, mother, brother, another, month, govern, discover, Monday, shovel, above, money
Vowel digraphs (ir, ur, ue, ew) 
shirt, first, third, turn, hurt, church, clue, true, rescue, few, flew, grew

Spellings learned in the previous term 
Children to be tested on 12 words learned in the previous term. Teacher to choose these at random. Children can be given the list to learn or done as a unseen spelling test. 

The /ʌ/ sound spelt ‘ou’ 
young, trouble, double, country, touch, rough, tough, enough, encourage, cousin, couple, courage 

Year 3/4 spelling list 
actual, actually, accident, accidentally, business, caught, centre, century, certain, certainly, circle, disappear 

Homophones 
heel, heal, he'll, pane, pain, reign, rain, rein, plain, plane, grown, groan 

Year 3/4 spelling list 
experience, famous, favourite, guard, guide, height, imagine, knowledge, library, material, medicine, mention

Year 3/4 spelling list 
minute, naughty, notice, occasion, occasionally, often, opposite, ordinary, position, possess, possession, probably


	
	Writing – Handwriting

To use a neat, joined handwriting style with increasing accuracy and speed.

To continue to use the diagonal and horizontal strokes that are needed to join letters and to understand which letters, when adjacent to one another, are best left unjoined.

	
	Key Texts

The Secret Sky Garden
Poetry Week - Haiku
	Key Texts

The Princess and the White Bear King
	Key Texts

Mousehole Cat
Poetry Week - Haiku
	Key Texts

Egyptian Myths: Meet the Gods, Goddesses and Pharaohs of Ancient Egypt
	Key Texts

Gorilla


	Key Texts
Pebble in my Pocket



	
	Shorter writing outcomes may include:

· Written Predictions

· Character Description

· Diary Entry

· Short Verse Poems


	Shorter writing outcomes may include:

· Short Report

· Setting Description

· Written Debate

· Short Narrative
	Shorter writing outcomes may include:

· Written and Explained Predictions

· Short Newspaper Article

· Written and Performed Debates

	Shorter writing outcomes may include:

· Myth Opening

· Fact File
· Short Diary Entry

· Short Letter
	Shorter writing outcomes may include:

· Writing Style Evaluation

· Inference Explanations

· Short Letter

· Short Diary Entry
· Opportunities to Write in Role
	Shorter writing outcomes may include:

· Short Setting Description

· Short Poem

· Character Analysis

· Short Narrative

	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Poetry
	Extended Writing Piece:

Non-chronological report
	Extended Writing Piece:

· Book Review

· Extended Narrative
· Poetry
	Extended Writing Piece:

· Myth
· Information Text about Ancient Egypt
	Extended Writing Piece:

· Letter (to dad from daughter Hannah’s perspective)
· Diary Entry
	Extended Writing Piece:

· Explanation Text: Volcanic Eruptions
· Setting Description – Volcanic Eruption

	Year Four
	Reading - Word Reading

Demonstrate an increasing familiarity with a wide range of books including fairy stories, myths and legends and retell some of these orally 

Secure decoding skills allow independent reading of a wider range of texts with increasing fluency.

Test out different pronunciations when reading longer unfamiliar words where there may be unusual correspondences between spelling and sounds .

Begin to read silently
	Reading - Word Reading

Demonstrate an increasing familiarity with a wide range of books including fairy stories, myths and legends and retell some of these orally 

Continue to read silently (when reading independently)

With increasing independence justify views about texts read (make reference to the text to support ideas)

 
	Reading - Word Reading

Demonstrate an increasing familiarity with a wide range of books including fairy stories, myths and legends and retell some of these orally 

Test out different pronunciations when reading longer unfamiliar words where there may be unusual correspondences between spelling and sounds

Apply knowledge of root words, prefixes and suffixes to read aloud and understand the meaning of new words



	
	Reading - Comprehension
Refer to information from the text in order to justify a point of view

Begin to predict what might happen next by inferring characters’ feelings and motives and justify what they say with points from the text

Comment on the use of presentational devices for a wider range of texts. E.g. numbering and headings in instructions, greetings in letters

Give reasons with supporting evidence/examples for why the author has made particular language choices

Clarify the meaning of words by linking new meanings to known vocabulary e.g. People in transit – connection made to a transit van to explore and link meaning

Give a personal response to the text and, with prompts, will refer to the features the writer has used provoke a reaction and the audience the text is aimed at

Comment on the typical features of texts set in different times and cultures


	Reading - Comprehension

Predict what might happen from details stated and implied
Give reasons for the use of presentational devices for a wider range of texts. E.g. numbering and headings in instructions, greetings in letters

Give reasons with supporting evidence/examples for why the author has made particular language choices

Begin to make connections between 2 or more texts and discuss similarities of themes and conventions e.g. settings, plots and topic
	Reading - Comprehension

Justify views about texts read (make reference to the text to support ideas)

Draw inferences such as inferring characters’ feelings, thoughts and motives for their actions, and justifying inferences with evidence

Give reasons for the use of presentational devices for a wider range of texts. 

Give a reasoned description of the effect of writer’s language choices and how particular words and phrases capture the reader’s interest and imagination e.g. How descriptive phrases create a picture in the reader’s mind and conjure the sights and sounds transporting you into a particular scene

Identify a number of features that writers use to provoke readers’ reactions and will offer a personal response to this

Make connections between 2 or more texts and discuss similarities of themes and conventions e.g. settings, plots and topic

	
	Writing – Composition 
Use adverbials to start sentences 

Organise ideas into paragraphs around a theme

Use pronouns to link information within and across sentences through e.g. The man, he, Jonny (to avoid repetition)


	Writing – Composition 
Write a well-structured form with appropriate elements e.g. five part story – beginning, build up, problem, resolution and ending.

 Use speech to add extra character information

Organise non-fiction writing appropriately e.g. sequenced biography or recount, information text under subheadings etc.

Show awareness of how to vary nouns to avoid repetition e.g. in describing trees in the forest will select nouns carefully e.g.  trees, branches, limbs, twigs etc.


	Writing – Composition 
Write a well-structured form with appropriate elements e.g. five part story – beginning, build up, problem, resolution and ending. 

Convey viewpoint and/or characterisation are through description, behaviour and dialogue where appropriate e.g. Lisa stormed through the hall and screeched, “Time is up!”

Organise non-fiction writing appropriately e.g. sequenced biography or recount, information text under subheadings etc.

Link information across sentences by using connectives e.g. The coach is worried about how we will do this season. We started badly because Louise, our star player, broke her leg last month.  Despite this, we are winning games. (Because: links the coach’s worries to Louise’s broken leg. Despite this: shows contrast between coach’s worries and actual performance) 



	
	Vocabulary, Grammar and Punctuation 
Use fronted adverbials to add clarity: *How (e.g. Quickly turning…slowly walking…) *Where (e.g. In a far-away land…) 

Use a comma after a fronted adverbial
	Vocabulary, Grammar and Punctuation 
Use expanded noun phrases by the addition of a modifying adjective e.g. his fierce face with blazing eyes , Danny caught a fish of tiny proportions And/or the addition of a prepositional phrase e.g. the greasy meat on her plate was untouched  


	Vocabulary, Grammar and Punctuation 
Use apostrophes to mark singular and plural possession

Use punctuation rules for speech e.g. He said, “Follow the rules!” (commas after the reporting clause; end punctuation within inverted commas) Starting to use a new line each time there is a new speaker 

Use standard English forms for verb inflections instead of local forms e.g. ‘we were’ instead of ‘we was’

	
	Writing - Transcription Spelling 
Year 3/4 spelling list 
accident, accidentally, actual, actually, believe, bicycle, business, caught, centre, century 

Words ending /ʒə/ and Year 3/4 spelling list 

pleasure, treasure, measure, closure, enclosure, leisure, exposure 

certain, circle, disappear 
Year 3/4 spelling list 
eight, eighth, experience, famous, favourite, guard, guide, height, imagine, knowledge 

Homophones 
peace, piece, main, mane, fair, fare, bear, bare, blew, blue 

Homophones 
cereal, serial, by, buy, flower, flour, great, grate, reign, rain
Year 3/4 spelling list 
library, material, medicine, mention, minute, naughty, notice, occasion, occasionally, often 

PERSONAL LISTS 
Children test partners on words on their word lists.
Year 3/4 spelling lists 
address, answer, appear, arrive, breath, breathe, build, busy, calendar, complete 

Prefixes ‘in-’, ‘il-’, ‘im-’ and ‘ir-’ 
inactive, incorrect, incredible, inaccurate, indirect, immature, immobile, impossible, impatient, impolite 

Prefixes ‘in-’, ‘il-’, ‘im-’ and ‘ir-’ 
irregular, irresponsible, irrational, irresistible, irrelevant, illegal, illiterate, illegible, illogical, illuminate 

Words with the /eɪ/ sound spelt ‘ei’, ‘eigh’ or ‘ey’ 
Words with the /ʃ/ sound spelt ‘ch’ and the /ʌ/ sound spelt ‘ou’ 
vein, weigh, neighbour, they, obey, young, touch, trouble, brochure, machine 

Year 3/4 word list 
opposite, ordinary, position, possess, possession, probably, purpose, sentence, special, therefore

Adding suffixes beginning with vowel letters to words of more than one syllable (‘-ing’, ‘-er’, ‘-en’, ‘-ed’) 
awake, awaken, begin, beginning, beginner, gardener, gardening, forget, forgetting, forgotten 

PERSONAL LISTS 
Children test partners on words on their word lists.
	Writing - Transcription Spelling 
g spelt gu 
guitar, guide, guard, guidebook, guest, guardian, guarantee, guess, guilt, guilty, guinea, guild 

Words ending ‘ture’ 
mixture, adventure, capture, feature, moisture, nature, picture, vulture, creature, fracture, puncture, culture 

Possessive apostrophe with plurals 
boy’s, boys’ girl’s, girls’, teacher’s, teachers’, nurse’s, nurses’, gardener’s, gardeners’, computer’s, computers’ 

Year 3 and 4 spelling list 
certain, circle, extreme, fruit, forwards, heart, increase, length, natural, popular, question, various 

Homophones 
scene, seen, mail, male, bawl, ball, plane, plain, wear, where, some, sum
Recap of words from Year 3 and 4 list tested already 
accident, special, heart, guide, complete, question, ordinary, experience, century, actually, favourite, believe
Recap Year 3/4 words learned previously 
height, minute, notice, favourite, opposite, often, disappear, special, eight, circle 

Prefixes ‘anti’ and ‘inter’ 
international, interrupt, intercept, intervene, interject, antidote, antibiotic, anticlockwise, antiseptic, anti-climax 

Prefix ‘inter’ 
interfere, interstate, interpreter, internet, intermission, interact, interaction, interpersonal, interchange, interconnected, 

Suffix ‘cian’ and ‘sion’ 
physician, politician, optician, electrician, magician, extension, explosion, confusion, collision, exclusion Suffix ‘ssion’ and ‘tian’ 
session, passion, mission, profession, percussion, possession, fiction, fraction, direction, attention 

Words learned so far this term 
Test children on words learned in the previous 5 weeks. Pick 10 at random.
	Writing - Transcription Spelling 

Words with the s sound spelt sc 
science, scientist, scene, scenic, scissors, ascend, descend, scent, scented, crescent 

Words ending 'sion' 
divide, division, conclude, conclusion, comprehend, comprehension, intrude, intrusion, evade, evasion 

Year 3/4 spelling list 
weight, women, woman, through, although, thought, though, thorough, weightless, thoughtless, 

Year 3/4 spelling list 
enough, length, strength, potatoes, separate, suppose, particular, peculiar, pressure, grammar 

Homophones 
weather, whether, which, witch, mist, missed, who's, whose, medal, meddle 

Year 3/4 words already covered 
remember, different, difficult, knew, group, earth, thought, decide, quarter, 

perhaps
Suffix 'ous' 
envious, furious, various, mountainous, poisonous, dangerous, courageous, spacious, famous, monstrous 
Prefixes 
undo, unfinished, unattached, unlocked, unnatural, discover, disengage, disgrace, definite, definitely Prefixes 
recover, redo, redirect, replay, automatic, subway, submarine, subsection, international, intermittent 

Suffix ly 
happily, prettily, sleepily, greedily, easily, clumsily, angrily, gently, simply, humbly 

Year 3/4 spelling list 
important, increase, interest, island, perhaps, popular, quarter, question, reign, remember 

Year 3/4 spelling list 
complete, consider, continue, decide, describe, different, difficult, straight, strange, promise



	
	Writing – Handwriting

To increase the legibility, consistency and quality of their handwriting by ensuring that the downstrokes of letters are parallel and equidistant and by ensuring that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not touch.

To confidently use diagonal and horizontal joining strokes throughout their independent writing to increase fluency.

	
	Key Texts

The Tin Forest

Iron Man
	Key Texts

The Christmas Miracle of Jonathan Twomey 
	Key Texts

Coming Home
Poetry Week - Cinquain

	Key Texts

The Kapok Tree


	Key Texts

Iron Man
	Key Texts

Tuesday
Charlotte’s Web

	
	Shorter writing outcomes may include:

· Setting Description 

· Diary Entry

· Writing the next part of the story. 

· Sensory Setting Description


	Shorter writing outcomes may include:

· Short Character Analysis

· Written sequencing of the text
· Stage Directions
· Written and Explained Inferences
	Shorter writing outcomes may include:

· Character Profile
· Setting Description

· Thought Bubbles

· Short Poem Verses


	Shorter writing outcomes may include:

· Written Debate

· Short Persuasive Letter

· Fact File
· Short factual Report
	Shorter writing outcomes may include:

· Conscience Alley

· Book Review

· Rewriting of a Poem

· Letter

· Short Character Analysis

· Labelled Diagrams

· Short Newspaper Article


	Shorter writing outcomes may include:

· Character Description

· Written Debate

· Opportunities to write in role.
· Short Text Recount

	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Poetry
	Extended Writing Piece:

· Character Analysis
· Play Script
	Extended Writing Piece:

· Diary

· Parallel Narrative (Written from a character in the texts perspective)
· Poetry


	Extended Writing Piece:

· Biography (Written about a famous environmentalist)
· Persuasive Environmental Speech (Written and Performed)
	Extended Writing Piece:

· Newspaper Recount
· Extended Narrative
	Extended Writing Piece:

· Character Description
· Balanced Argument (Focused on an issue within the text)

	Year Five
	Reading - Word Reading

Shows an increasing familiarity with a wide range of books including myths and legends and traditional stories, modern fiction, fiction from our literary heritage and books from other cultures and traditions
Determine both the meaning and pronunciation of unfamiliar words to improve understanding of a sentence or paragraph e.g. focus on all the letters in a word so that they do not, for example, read ‘invitation’ for ‘imitation’  
	Reading - Word Reading
Shows an increasing familiarity with a wide range of books including myths and legends and traditional stories, modern fiction, fiction from our literary heritage and books from other cultures and traditions
Show greater independence determining both the meaning and pronunciation of unfamiliar words to improve understanding of a sentence or paragraph e.g. focus on all the letters in a word so that they do not, for example, read ‘invitation’ for ‘imitation’

Read silently and discuss what they have read
	Reading - Word Reading

Shows an increasing familiarity with a wide range of books including myths and legends and traditional stories, modern fiction, fiction from our literary heritage and books from other cultures and traditions
Read most words effortlessly and work out how to pronounce unfamiliar words with increasing automaticity.

Read silently and discuss what has been read.

	
	Reading - Comprehension

Identify the main idea from one or more paragraph and summarise this.

Explain understanding of what has been read through formal presentations

Deduce characters thoughts, feelings and motives for their actions

Give reasons for a wider range of structural devices at text level for both fiction and non-fiction e.g. Why has the author chosen to change paragraph after this sentence? Why has the author used a chart here?

Give a reasoned explanation about how grammatical choices are used to create a particular mood e.g. Long sentences used for description and to create a calm, relaxed atmosphere or short sentences used for impact and to create a sense of panic. Rapid questioning to show confusion or nervous tension.

Comment on the use of description and similes within narrative

Identify key themes of a range of more complex texts related to social issues e.g. poverty, bullying, theft, family, cultural and historical
	Reading - Comprehension

Demonstrate greater independence when asked to explain understanding texts read

Comment on the structural devices the author has used to convey information across a range of fiction and non-fiction texts e.g. Why is it easier to read? Why is the font different in this sentence?

Understand that the meaning of a sentence is shaped by the punctuation e.g. ‘The reading test is today.’ ‘The reading test is today! ‘The reading test is today?

Comment on the effect and use of description and similes within narrative

Recommend books to peers, giving reasons for their choices


	Reading - Comprehension

Summarise key information succinctly
independently explain and discuss understanding of what has been read through formal presentations and debates

Deduce characters thoughts, feelings and motives for their actions and explain deduction process

Can comment on structural features of different text types (both fiction and non-fiction) relating to purpose and audience e.g. What is the purpose of the pictures on pages 3 and 4? How is the layout appropriate for the particular audience this leaflet is aimed at?

Understand that the meaning of a sentence is shaped by the punctuation, word order and conjunctions used. 

Recommend books to peers, giving developed reasons and making specific reference to the text to support their choices

Compares and contrasts themes across a range of more challenging/complex texts (social, cultural and historical)

	
	Writing – Composition 
Organises related events or ideas into paragraphs 

Use devices to build cohesion within a paragraph (e.g. firstly, then, this demonstrates, subsequently, penultimately)

Use a varied vocabulary and can use words effectively and deliberately to create a desired effect, e.g. expanded noun phrases, adverbial phrases appropriate verb choice etc.

Characterisation is conveyed through description, behaviour and dialogue
	Writing – Composition 
Independent application of layout devices e.g. line breaks, subheadings and diagrams

Content is selected to inform and engage the reader

Viewpoint established
	Writing – Composition 
To use new vocabulary (drawn from sources such as class discussions/lessons and their own reading) appropriately and effectively.

Narratives describe atmosphere

Precise longer passages

	
	Writing Vocabulary, Grammar and Punctuation 
Uses relative clauses (beginning with: who, which, why, whose, where, that) e.g. Paula, who was the best footballer in school, scored the winning goal

Use a range of subordinating conjunctions 

*Contrast & Concession – although, still, even though, whereas, while *Condition – if, unless, even if, providing, provided that *Cause and Reason– because, so that, as, since *Time – whenever, while, until


	Writing Vocabulary, Grammar and Punctuation 
Beginning to use relative clauses with an omitted relative pronoun e.g. Daisy, the farmer’s daughter, milked the cow.

Develop the range of subordinating conjunctions used and show greater understanding of meaning and accuracy in their selection. 

Use some conjunctive adverb e.g. consequently, however, despite, furthermore, meanwhile, therefore

Parentheses (punctuation to mark parenthesis - words and phrases written in brackets or between commas or dashes) are usually accurate when used for relative clauses e.g. *The boy, who was wearing a raincoat, decided to go out in the atrocious weather. *At home – where the fire was blazing –mother began to tell the tale. *The box (which was on the table) looked like it was full of presents.


	Writing Vocabulary, Grammar and Punctuation 
Indicates degrees of possibility using adverbs (e.g. perhaps, surely) or modal verbs (e.g. might, should, will, must)

Uses relative clauses (beginning with: who, which, why, whose, where, that)

Uses relative clauses with an omitted relative pronoun

Use a range of conjunctions

Vary sentence length e.g. short sentences for pace and tension and longer sentences for detail and description

Brackets, dashes or commas are used to indicate parenthesis



	
	Writing - Transcription Spelling

WEEK 1: Pick 12 words already taught in the previous term. 
WEEK 2: Converting nouns or verbs into adjectives using the suffix 'ful' 
boastful, fruitful, faithful, doubtful, fearful , wonderful, thankful, beautiful, pitiful, plentiful, fanciful, merciful, 

WEEK 3: Year 5/6 spelling list 
dictionary disastrous embarrass environment equipment equipped especially exaggerate excellent existence explanation familiar 

WEEK 4: Year 5/6 spelling list 
forty frequently government harass hindrance identity immediate individual interfere interrupt lightning marvellous 

WEEK 5: Homophones 
grown, groan, father, farther, break, brake, road, rode, bridal, bridle, compliment, complement

WEEK 6: Turning nouns or verbs into adjectives using the suffix 'ive' 
attractive, creative, addictive, assertive, abusive, co-operative, exhaustive, appreciative, offensive, expressive, corrective, explosive

WEEK 1: words from the Year 3/4 list 
address, answer, appear, arrive, breath, breathe, build, busy, calendar, complete, consider, continue 

WEEK 2: plurals (s, es, ies) 
balloons, words, ropes, buses, kisses, boxes, lunches, potatoes, cities, babies, parties, worries 

WEEK 3: apostrophes for contraction 
didn’t, can’t, hadn’t, wouldn’t, shouldn’t, couldn’t, won’t, I’ll, we’ll, shan’t, don’t, haven’t 

WEEK 4: hyphenated words 
co-operate, co-exist, co-ordinate, co-own, co-star, re-invent, re-enter, re-write, re-tell, re-emerge, re-ignite, re-heat 

WEEK 5: word roots, derivations and spelling patterns 
grapheme, telegraph, autograph, graphics, microbe, microwave, microscope, microscopic, automobile, automatic, autoimmune, automaton

WEEK 6: word roots, derivations and spelling patterns 
defence, defensive, define, definite, refine, refined, phoneme, phonetic, television, telepathy, telescope, televisual 

WEEK 7: Spellings from own word lists to be tested on
	Writing - Transcription Spelling 

WEEK 1: words from the Year 3 and 4 list 
accident, actually, although, believe, bicycle, business, caught, centre, century, certain, circle, decide 

WEEK 2: Rare GPCs 
yacht, bruise, pacific, celebration, languages, cruise, vehicle, nougat, guarantee, queue, immediately, pneumonia 

WEEK 3: words form the Year 5 and 6 list 
accommodate, accompany, according, achieve, aggressive, amateur, ancient, apparent, appreciate, attached, available, average 

WEEK 4: words ending ably or ibly 
horrible, incredible, sensible, reliable, adorable, identifiable, respectable, enviable, incredibly, sensibly, reliably, respectably 

WEEK 5: Homophones 
aisle, isle, alter, altar, knew, new, steal, steel, lead, led, wait, weight

WEEK 6: Year 3 and 4 list 
describe, different, difficult, disappear, early, earth, eight, eighth, enough, exercise, experience, experiment

WEEK 1: word from the Year 5/6 list 
awkward, bargain, category, cemetery, committee, communicate, communication, competition, competitive, conscience, conscious, consciousness 

WEEK 2: words from the Year 5/6 list 
controversy, controversial, convenience, convenient, correspond, correspondence, criticise, curious, curiosity, definite, desperate, develop 

WEEK 3: word roots ‘fin’ and ‘tach’ 
define, refine, infinite, finished, finishing, finally, attach, attached, attachment, detach, detachable, reattached 

WEEK 4: Word roots ‘graph’ 
paragraph, paragraphs, calligraphy, calligrapher, geography, geographer, geographical, photographer, photograph, photographic, bibliography, cartography 

WEEK 5: words spelt ei 
neighbour, neighbourhood, freight, weight, height, leisure, foreign, vein, beige, eight, eighteen, eighty 

WEEK 6: words spelt ie 
believe, retrieve, mischief, mischievous, cried, tried, achieve, fierce, pierce, relieve, priest, briefly


	Writing - Transcription Spelling 

WEEK 1: Pick 12 words already taught in the previous term. 
WEEK 2: Converting nouns or verbs into adjectives using the suffix 'ful' 
boastful, fruitful, faithful, doubtful, fearful , wonderful, thankful, beautiful, pitiful, plentiful, fanciful, merciful, 

WEEK 3: Year 5/6 spelling list 
dictionary disastrous embarrass environment equipment equipped especially exaggerate excellent existence explanation familiar 

WEEK 4: Year 5/6 spelling list 
forty frequently government harass hindrance identity immediate individual interfere interrupt lightning marvellous 

WEEK 5: Homophones 
grown, groan, father, farther, break, brake, road, rode, bridal, bridle, compliment, complement 

WEEK 6: Turning nouns or verbs into adjectives using the suffix 'ive' 
attractive, creative, addictive, assertive, abusive, co-operative, exhaustive, appreciative, offensive, expressive, corrective, explosive

WEEK 1: words learned in the previous term 
Give children 12 words at random from the previous terms spellings. This can be given to practice or unseen. 

WEEK 2: Year 5/6 spelling list 
muscle, necessary, neighbour, nuisance, occupy, occur, opportunity, parliament, persuade, physical, privilege, profession 

Challenges: entice, resonate, wilderness, charisma, melee, absorption 

WEEK 3: Year 5/6 spelling list 
programme, pronunciation, queue, recognise, recommend, relevant, restaurant, rhyme, rhythm, sacrifice, secretary, shoulder 

Challenges: fractured, shroud, moronic, obsession, obstruction, indulgence 

WEEK 4: Year 5/6 spelling list 
signature, sincere, sincerely, soldier, stomach, suggest, symbol, system, temperature, thorough, twelfth, variety

Challenges: myriad, strewn, evasion, dissipate, facetious, undulate 

WEEK 5: Year 3/4 spelling list 
extreme, famous, favourite, February, imagine, increase, important, interest, particular, peculiar, perhaps, popular 

Challenges: pungent, uncouth, relentless, obnoxious, perseverance, counteract 

WEEK 6: Year 3/4 spelling list 
knowledge, natural, remember, although, occasionally, probably, thought, possession, pressure, special, especially, ordinary 

Challenges: enthralling, nocturnal, equinox, passionate, potent, antagonise

	
	Writing – Handwriting

To increase the speed of their handwriting so that problems with forming letters do not get in the way of writing down what they want to say.
To be clear about what standard of handwriting is appropriate for a particular task, e.g. quick notes or a final handwritten version.

To confidently use diagonal and horizontal joining strokes throughout their independent writing in a legible, fluent and speedy way.

	
	Key Texts

Just So Stories 

Cosmic Disco - Poetry Anthology 

Poetry Week –

Narrative Poems
	Key Texts

Arthur and the Golden Rope 

Pandora (Short Film Unit)


	Key Texts

The Highwayman 

Poetry Week –

Narrative Poems 


	Key Texts

Leon and the place between 


	Key Texts

The Adventures of Odysseus 


	Key Texts

Farther



	
	Shorter writing outcomes may include:

· Short Narrative

· Rewriting of a traditional tale.

· Short Poem

· Spoken Poetry Performances


	Shorter writing outcomes may include:

· Short script for TV advertisement.

· Drama Performance

· Conscience Alley

· Comic Adventure Story

· Setting Description

· Labelled Diagrams
	Shorter writing outcomes may include:

· Short Character Analysis

· Writing a new verse of a historical poem.

· Book Review

· Poetic Verses

· Poem
· Conclusion


	Shorter writing outcomes may include:

· Evaluation of language choices within a text (Written)

· Persuasive Advertisement

· Written Debate

· Diary Entry
	Shorter writing outcomes may include:

· Character Description

· Formal Letter

· Diary Entry

· Short Speech

· Written Debate

Setting Description
	Shorter writing outcomes may include:

· Short Poem

· Fact File

· Character Profile

· Short Letter (Written in Role)

· Instruction
· Manual



	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Extended Narrative

· Space Poem 
	Extended Writing Piece:

· Newspaper Article Recount

· Non-chronological report

· Script for an advertisement
	Extended Writing Piece:

· Character Analysis
· Historical Poetry (Written and Performed) 
· Additional Poetry
	Extended Writing Piece:

· Parallel Narrative (Written from a different perspective in a text)
· Balanced Argument Piece (Circus Animal Welfare)
	Extended Writing Piece:

· Recount (written in role)

· Additional chapter written in the style of a myth.


	Extended Writing Piece:

· Instructions 

· Diary Entry



	Year Six
	Reading - Word Reading

Apply growing knowledge of root words, prefixes and suffixes (morphology and etymology), both to read aloud and to understand the meaning of new words they meet. 

Prepare readings with appropriate intonation to show their understanding and infer the meaning of unfamiliar words.

Determine the meaning and pronunciation of unfamiliar words to improve understanding of a sentence or paragraph e.g. focus on all the letters in a word so that they do not, for example, read ‘invitation’ for ‘imitation’

Read for a sustained period of time and discuss what they have read. Read age appropriate books with confidence, fluency and intonation that shows understanding

	
	Reading - Comprehension

Summarise the main ideas drawn from more than one paragraph and  identify key details and facts and use quotations for illustration and to support their ideas when reading: *Fiction *Non-fiction 

Skim and scans to retrieve information quickly (from both fiction and non-fiction)

With increasingly complex texts, draw inferences such as inferring characters’ feelings, thoughts and motives for their actions, and justifying inferences with evidence

Using implied and multi-layered meanings, predict what might happen from details stated and implied  

Comment on the use of organisational and language features

Evaluate how authors use language, including figurative language, considering the impact on the reader

Discuss books read to them and those they can read themselves, building on their own and others ideas, challenging ideas courteously 

Make comparisons between the language in older texts with modern standard English and comment on the effect the context (time and setting) has on language choice

	
	Writing – Composition

Plan writing by identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models 

Plan writing by noting and developing initial ideas, drawing on reading and research where necessary. 

Plan writing of narratives through reasoned consideration of how authors have developed characters and settings in what the class have read, listened to or seen performed. 

Draft and write by selecting appropriate grammar and vocabulary, including that within English Appendix 2, understanding how such choices can change and enhance meaning.

Draft and write narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action. 

Draft and write by accurately précising longer passages. 

Draft and write by linking ideas across paragraphs using a wider range of cohesive devices; repetition of a word or phrase, grammatical connections and ellipsis.  

Draft and write by using organisational and presentational devices to structure text and to guide the reader e.g. headings, sub-headings, columns, bullets or tables. 

Evaluate and edit by assessing the effectiveness of his/her own and others' writing with reasoning. Evaluate and edit by proposing reasoned changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning English Appendix 2. 

Evaluate and edit by ensuring the consistent and correct use of tense throughout a piece of writing. Evaluate and edit by ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register. 

Proof-read for spelling errors linked to spelling statements for year 6. 

Proof-read for punctuation errors, including use of semi-colons, colons, dashes, punctuation of bullet points in lists, use of hyphens. 

Confidently perform his/her own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 



	
	Writing Vocabulary, Grammar and Punctuation 
Understand and use effectively vocabulary typical of informal speech and vocabulary appropriate for formal speech and writing e.g. find out - discover; ask for - request; go in enter, across a range of text types. 

Understand how words are related by meaning as synonyms and antonyms e.g. big, large, little

Use the passive to affect the presentation of information in a sentence e.g. I broke the window in the greenhouse versus The window in the greenhouse was broken (by me).

Understand the difference between structures typical of informal speech and structures appropriate for formal speech and writing e.g. the use of question tags: He's your friend, isn't he?, or the use of subjunctive forms such as 'If I were' or 'Were they to come' in some very formal writing and speech. 

Manage shifts in formality by using a range of formal and informal vocabulary and grammatical structures consistently and effectively to match particular audiences and purposes. 

Link ideas across paragraphs using a wider range of cohesive devices: repetition of a word or phrase, grammatical connections e.g. the use of adverbials such as on the other hand, in contrast, or as a consequence, and ellipsis. 

	
	Writing - Transcription Spelling

Year 3/4 list revision although, believe, caught, century, certain, different, difficult, disappear, enough, favourite, important, knowledge, occasion, peculiar, remember, separate 

Year 3/4 and 5/6 lists especially, frequently, immediately, sincerely, accidentally, actually, occasionally, probably, therefore, though, thought, thorough, through, rhyme, rhythm, temperature 
ible and able impossible, terrible, horrible, visible, audible, sensible, flexible, gullible, enjoyable, comfortable, reasonable, unacceptable, dependable, desirable, inevitable, reliable. 

add suffix to words ending -fer refer, referred, referring, referral, referee, prefer, preferred, preference, preferential, transfer, transferred, transferring, offer, offering, offered, proffer 

Year 3/4 list exercise, experience, experiment, extreme, length, weight, height, strength, straight, eight, eighth, forwards, increase, position, quarter, various 

Year 5/6 list conscience, conscious, controversy, convenience, exaggerate, excellent, existence, explanation, profession, programme, pronunciation, recognise, recommend, restaurant, yacht, nuisance 

From children’s own lists or test them on words from the term. 

Year 5/6 list accommodate, accompany, according, committee, community, communicate, interfere, interrupt, occupy, occur, aggressive, apparent, appreciate, attached, correspond, embarrass 

Homophones advice, advise, device, devise, practice, practise, licence, license, prophecy, prophesy, aloud, allowed, stationery, stationary, desert, dessert
Homophones commonly spelled wrong to, too, two, their, there, they're, which, witch, weather, whether, who's, whose, hear, here, your, you're 
cious or tious malicious, precious, vicious, delicious, conscious, suspicious, luscious, spacious, atrocious, ambitious, infectious, cautious, nutritious, fictitious, fractious, pretentious 
Year 5/6 list achieve, amateur, ancient, available, average, awkward, bargain, bruise, category, cemetery, competition, criticise, curiosity, definite, desperate, determined. 
Year 5/6 list marvellous, necessary, opportunity, sufficient, suggest, environment, equipment, equipped, foreign, guarantee, neighbour, physical, twelfth, yacht, vehicle, leisure 

hyphens and words including -cei co-ordinate, co-operate, co-existence, re-enter, re-write, non-attendance, non-specific, re-encounter, deceive, conceive, receive, perceive, ceiling, receipt, conceited, deceit
	Writing - Transcription Spelling

‘ough’: tough, although, plough, cough, thought, rough, though, thorough, enough, ought 

Year 5/6 list: develop, dictionary, disastrous, embarrass, environment, equipped, equipment, especially, exaggerate, excellent, existence, explanation, familiar, foreign, forty 

-cial and -tial: official, special, commercial, artificial, financial, social, racial, partial, confidential, influential, substantial, essential, torrential 

Children select words from their own personal spelling lists that they need to practise. 

Year 5/6 list: frequently, government, guarantee, harass, hinderance, identity, immediately, interfere, interrupt, language, leisure, lightning, marvellous, mischievous, muscle 

Year 5/6 list: necessary, neighbour, nuisance, occupy, occur, opportunity, parliament, persuade, physical, prejudice, privilege, profession, programme, pronunciation, queue

Year 5/6 lists: recognise, recommend, restaurant, rhyme, rhythm, sacrifice, secretary, shoulder, signature, sincerely, soldier, stomach, sufficient, suggest, symbol 

homophones: dessert/desert, stationery/stationary, complement/compliment, principle/principal, prophet/profit 

Year 5/6 lists: system, temperature, thorough, twelfth, variety, vegetable, vehicle, yacht (all year 5/6 words have been practised once) autobiography, binoculars, archaeology, telecommunication, hydroelectric, microscope 

Children select words from their own personal spelling lists that they need to practise 

Recap any year 5/6 spelling words that children are finding hard.
	Writing - Transcription Spelling

The first part of this term is designed to allow teachers to plan for structured revision and learning of the statutory words and other key words, prior to the spelling SATs. 

Rare GPCs from word lists: Recap any 5/6 words that children are finding hard. Focus on a particular letter string that children are forgetting. 
Children select words from their own personal spelling lists that they need to practise 

Children select words from their own personal spelling lists that they need to practise 
-ant, -ance and -ancy: acquaintance, abundance, acceptance, allowance, assistance, balance, circumstance, distance, deviance 

-ant, -ance and- ancy: hesitant, tolerant, dominant, deviant, observant, expectant 

root words: intermission, credibility, diction, traction, international, prescription, exceeded, verdict, telecommunication, audible, epidemic, vitamins

Revise spellings from last half term 

Recap any year 5/6 spelling words that children are finding hard 

-ent, -ence, -ency: innocence, confidence, interference, intelligent, patience, excellence, audience, silence, convenient, existent, indulgence 

Children select words from their own personal spelling lists that they need to practise 

Homophones: draught, draft, dissent, descent, precede, proceed, wary, weary 

Commonly misspelt homophones: see resource 6.19 and recap any commonly misspelt homophones.

	
	Writing – Handwriting

To write legibly, fluently and with increasing speed by choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters and by choosing the writing implement that is best suited for a task.

To recognise when to use an unjoined style (e.g. for labelling a diagram, for writing an email address or for algebra) and capital letters (e.g. for filling in a form).

	
	Key Texts
Letters from The Lighthouse

Friend or Foe
	Key Texts

The Nowhere Emporium

Clockwork


	Key Texts

Midnight Fox

Shackleton’s Journey 



	
	Shorter writing outcomes may include:

· Short Setting Description

· Public Announcement Bulletin

· Written Predictions

· Short Poem
	Shorter writing outcomes may include:

· Writing Competition Entry*
· Chapter Extract
· Short Character Profile
· Missing Person’s Report

	Shorter writing outcomes may include:

· Short Sonnet
· Setting Description
· Short Character Analysis
· Stage Directions
· Narrative Opening

	Shorter writing outcomes may include:

· Short Letter

· Opportunities for writing in role

· Character Profile
	Shorter writing outcomes may include:

· Written Debate
· Conscience Alley
· Instructions
· Written and explained inferences.
	Shorter writing outcomes may include:

· Short Narrative Poem

· Playscript

· Newspaper Article

· Diary Entry

· Short Autobiography

	
	Extended Writing Piece:

· Holiday Recount (Baseline)
· Setting Description (Autumn Term Writing Baseline)
· Poetry 
	Extended Writing Piece:

· Diary Entry

· Persuasive Speech
	Extended Writing Piece:

· Play Script 

· Extended Narrative (New Chapter)

· Poetry
	Extended Writing Piece:

· Personal Letter
	Extended Writing Piece:

· Character Profile

· Balanced Argument (Karl’s Decision Making)
	Extended Writing Piece:

· Biography

· Non-chronological report



	Year Group English Teaching Text Progression

	
	Autumn
	Spring
	Summer

	Reception
	Ruby’s worry

Owl Babies

Brave Bear

Gruffalo


	What the Ladybird Heard

On Sudden Hill

The Everywhere Bear
	Handa’s Surprise

Anna Hibiscus’ Song The Enormous Turnip

A Great Big Cuddle

	Year 1
	Elves and the Shoemaker

Biscuit Bear

	Leaf

Little Red Riding Hood
	The Lonely Beast 



	Year 2
	The Koala Who Could
Our Very Own Dog

Lucy and Tom’s Christmas
	Henry’s Holiday

Antarctica – A Continent of Wonder

All Things Puppies and Dogs
	Alice in Wonderland 

Hansel and Gretel



	Year 3
	The Secret Sky Garden
The Princess and the White Bear King
	Mousehole cat
Egyptian Myths; Meet the Gods and Goddesses and Pharaohs of Ancient Egypt.

	Gorilla 
The Pebble in my pocket

	Year 4
	The Tin Forest
Christmas Miracle Jonathan Toomey
	Coming Home

The Kapok Tree


	Iron Man

Charlotte’s Web



	Year 5
	Just So Stories

Cosmic Disco 

Arthur and the Golden Rope 
Pandora
	The Highwayman 
Leon and the place between 


	The adventures of Odysseus 

Farther


	Year 6
	Letters from the Lighthouse 


	The Nowhere Emporium


	Clockwork 

Shackleton’s Journey 



