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Rationale
Many children start early school life without the oracy skills relevant for their age. Therefore, from the very outset of joining our school, we strive to develop spoken language skills through the taught curriculum, playtimes and lunchtimes, extra-curricular activities and the whole ethos of the school. Oracy is essential for boosting academic confidence across curriculum areas. Having an oracy-rich classroom where children are given the space to explore their ideas with their friends can make them feel more confident in their own ideas as well as their academic performance. Oracy is about learning to talk and learning through talk. We believe spoken language to be fundamental to the achievement our children. At Portobello Primary, we want all children to be equipped with the skills that they need to be able to use their voice for success now and to thrive in their future life. We incorporate the teaching of oracy skills within our curriculum. To ensure we are teaching oracy skills across the curriculum and providing our children with a range of oracy opportunities, and a variety of audiences, we follow the Gateshead progression documents, ensuring that every voice is heard, valued and developed. 
Aims of our Oracy Policy
Relationships are key and central to everything we do. As a whole school staff, we therefore foster good communication amongst ourselves, with our children, their parents and carers, and with the wider community. We place a high priority on supporting the development of good speaking and listening skills amongst our children. Therefore, we strive to build a culture of oracy within our school to support and develop our children’s confidence, spoken language and written outcomes across and beyond the curriculum. We aim to have children who can communicate effectively and confidently in front of any type of audience.  

Our oracy curriculum will enable us to:
· Embed and teach oracy skills in all curriculum areas, in lessons, and throughout the entire school day
· Encourage children to talk in full sentences with a clear and confident voice, with clarity and fluency
· Explicitly teach children to explore ideas through talk; challenge each other’s opinions and develop their own reasoned arguments
Our oracy curriculum will enable children to:
· Recognise the value of listening
· Be confident in the value of their own opinions and to be able to express them to others
· Adapt their use of language for a range of different purposes and audiences
· Concentrate, interpret and respond appropriately to a wide range of listening experiences
· Be open-minded, to value the contribution of others and to take account of their views
Children with SEN and Inclusion
At Portobello Primary School, we ensure that all our children are included within all aspects of the curriculum. Children with an Education Health Care Plan or with SEN School Support are encouraged to take an active part in spoken language activities appropriate for their needs. Targets are usually set by the class teacher, following the advice of our SENCO. Some of our children have input from outside agencies, such as speech therapists, and we welcome the expertise they bring to the school. Our Teaching Assistants are trained in programmes such as ELKAN, ELSA and Early Talk Boost which provide both staff and children with valuable tools, knowledge and skills. 

Implementation

Oracy Cambridge and Voice 21 have worked together to publish the Oracy Skills Framework, which specifies the skills young people need in a range of talk situations. This has been used and adapted in the development of the Gateshead progression grids. 
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Each teaching staff will have access to the whole school overview. It is important for them to have a clear understanding of the skills and knowledge that should be in place from previous years and what they should be consolidating and practising as well as knowledge of the next steps.
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Use body language to
support the delivery of
ideas e.o. turning towards a
partner to speak.

Year 2 Year 3

Use gesture to show
listening e.g. non-verbal | position and appropriate
signals (nodding, ABC hand | posture when addressing
signals) to show agreement | an audience e.g. when

or disagreement. standing i front of an
oudience, use a comfortable,
Use gesture to support | o/anceq stance with two
the delivery of ideas e.g. | feet slightly apart, shoulders
gesturing towards someone | ack and head looking

f referencing their ideo. forward. When contributing
to.a class discussion, raise

slightly in seat and turn to
face the majority of the
class.

Clarity of Pronunciation

Year 4

Use gesture to
‘emphasise key elements
of what s being said

e.g. pointing ofreferencing an
image orobject,using gesture.
or exaggerated movement to
show emphasis: using an
‘expansive orm movement to
encompass the whole world or
“all of te equipment-

Use speech that is consistently clear and easy to understand

Year 5

et il e et p e o]
Use body language to i
show listening e.g. face
the face/person, posture -
body tumned towards point
of focus (this might be the
person speaking or the
shored focus such as a book,
ppt, object)

‘Consider movement and
gesture to enhance
audience understanding
g moving to a ifferentarea
of the stoge when a porticuior
point is made; moving to the
front ofthe stage to araw the
ausience in,beckoning with o
finger to encourage closer
listening/shore a secret.

Clarity of Pronunciation
Use speech that is consistently clear and easy to understand
(though may stil have some immaturities).

Year 6

Use gesture and body
language appropriate to
the content and needs of
the audience < g.in
performance poetry: use more.
‘exoggerated gestures o cial
expressions when presenting a
umorous poer; ina
persuasive presentation.
counting points offon fingers to
show s, second ond thrd
points; in PE: instructing @
small group to follow warm up.
exercises and use gesture to get
them into position

history.

‘Show awareness of

volume when speaking
.. plyground voce, portner

Use tone to show

feelings and emotions
g when role ploying
character from  book or from

Respond to teacher
prompts to slow the pace

of their speech e g when
delivering o ine ina play or
recounting an even.

Vary volume when there | Vary volume, tone and
is a change of context <. | pace to convey meaning
switching from talkingina | eg. presenting astory toa
aroup t sharing group i9e0s 0 | younger closs: changing
the closs pace in action scenes and

isto | using tone to show
Use tone for emphasisto | 79 20200

engage the listener and | yoing o an expert role and
keep them interested e.. | emphasising key words

convey exctement or GFCUIY. | hen explaining a scientific

process such as how

Understand the need to | 2,202 %% 22 0%

control pace of speaking
in different context <. g
when tlking with friends vs

Sharing group ideas to the
closs

Vary tone and volume
deliberately to convey
meaning and to keep the
listener engaged e.g.
recognise when the listener
s losing interest and
increase volume or vary
intonation.

Understand when to
pause for effect c.g.in
presentational talk when
Giving examples or telling o
joke during a Joke-o-thon for
Comic Relief or sharing
something surprising or
unexpected.

‘Control their voice
depending on the
audience e.g. consistently
brojects their voice to o
larger audience. Knowing
how to project their voice
involves the following: take
0 deep breath to prepare for
speaking, raise the volume
without shauting and use
‘moderate pace.

‘Adjust tone, volume and
pace deliberately to
match the purpose and
audience e.g. when
emphasising a point to
persuade others during o
debate, explaining reasoning
in mathematics, supporting
younger children as a
playground buddy.
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Choosing and using words: New vocabulary will be taught and practised each year. This incluces the words they need for social interaction, general learning and topic specific
vocabulary. At each stage, expect to hear children using vocabulary relating to the topic at hand and using newly introduced words appropriately in a range of contexts,

Use words to specify e.g. | Use topic words to ‘Show awareness of the | Use a wider range of Make precise language | Choose words and
Im going to play with the | describe and explain difference between topic | verbs and adverbs within | choices across a range of | phrases carefully to
red, spotty ball and then | e.g. The petals attract the | specificand everyday | their talk .. children | contexts e.g. describing | achieve the intended
the blue ball. Sasha is taller | jnsects. vocabulary and, with ‘may use ‘I sprinted for the | an adventurous event as | purpose e.g. recognises
than Mo. The plastic is The glass is suitable support, chooses bus.’ choosing a more really exciting or thrilling | that different types of
smooth. Mr Wolf is because it is transparent | appropriately depending | precise verb during rather than great or longuage are used for
upset/pleased. (Adjectives | gn it fets the light on the context everyday talk rather than | brilliant. Precisely different types of talk Using
drawn from different through. e.g. may use colloquial | I ran for the bus” describing the high emotive language to
categories: size, colour, | Gountries that are close | words such as ‘belly’ in pitched, piercing sound of | PE7vede: Think of those
shape, texture, pattem, | to the equator have a hot | playground talk but the recorder. eoor defenceless onimals
who willbe offected by this
condition and feelngs) | gimote. understands the need to Jrdined
Use topic words to name A;S;’t':;::nl‘ :ec;g;z:gy L/srr;q technical language to
o e aeisae
e.g. These are the petals. now under threa

The mug is opague. The =
glass is transparent,

restation.

‘Sentence stems: Children will use an increasing range of sentence stems with accuracy. Teachers should refer to ‘speak like &' resource which demonstrate progression
through Key Stage One, Lower Key Stage Two and Upper ey Stage Two across all subject areas. Children will use the sentence stems with increasing independence and
less reliance on written prompts in each phase.

Use sentence stems Use sentence stems Choose from the bank of Build on and challenge | Employ a range of
provided by the teacher | provided by the teacher | available sentence stems others' ideas more: thetorical devices e.g.
tolinkto others'ideas | when they are building | to build on and challenge flexibly .e. adopting | using a 3-part st to
(stems are introciuced over | on or challenging others' | the ideas of others Le. sentence stems present an argument;
the course ofthe yearas | ideas (sems are mroduced | they choose which one to depending on context, | repeating key words or
appropriate to the cohort) | over the courseofhe earas | use for themselves rather creating a more natural | phrases for emphasis
e.g. I think th... appropiste 0 the ohort) | than being directed to delivery style. (rule of 3); using similes

1 believe that. ;{J:XZM/ e e e | Particular ones by the or puns for emphasis and
Hike/disike... becquse.. | (5 T teacher. to support effective
reonfeonnotbe., | I —

same/dfferent to_because.
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This strand relates to how children develop and articulate their thinking through talk. It involves the processes of thinking, questioning, reasoning and reflecting on the
viewpoints of others. It also relates to how children organise and deliver the content of their talk.
In each stage, the children will draw on their knowledge of the world when exploring, explaining, discussing and debating ideas. This knowledge will increase in depth and comlexity s

the children mature and gain

curriculum knowledge.

*“Important note: the knowledge and understanding of the subject being discussed is paramount to the children having something to say. ‘Good' talk can't be produced if children have
limited ideas to work with and to contribute.

Year1 Year2 Year3 Years Years Year6
‘Cognitive: Asking questions to clarify and/or to find out more
‘Ask simple questions. ‘Ask questions to find out | Askarange of openand | Use open questions in ‘Ask a series of questions to | Understand, ask and use

specific information or to
‘extend their understanding
0. how did Red Ricing Hoodd
feel when she saw the wolfin
‘grandma’s bed?

How did you calcuate the

closed questions e.chidren
Knowt0 use o cosed queston o
gain foctua information such s,
whot were th roos mode from in
stone oge hauses? Cniiren use .
‘open queston o el more
informorion such a5, what was your
fovourte port of the book?

‘group discussions to
generate a wider range of
ideas

g when ooking ot an artefact
in istory children aiscuss what
Something is used for. They moy.
ask why someone might use it

develop a deeper
understanding e.g.lstens
octively to inital ideas and.
‘orobes with further
questioning.

different types of questions
tosuit a range of situations
.. use close questions o check
understonding; pen questions to
gain mreinformation and
ecorcal quesions or efec to
emphasise a pointort persuode.

‘Cognitive: Articulating and ju

stifying thoughts, ideas and unds

lerstanding. Listening to and reflecting on what others have sai

id (identifying and summarising the ke points from others)

Share personal opinions and
give reasons for these e.0. ke
this dinosaur becouse it hos
huge teeth, and it ooks

Justify viewpoints using.
personal and social
experience. Justify
explanations using knowledge

Identity the key points in a
discussion between two
people

ie.in talk rios one child has

Justify viewpoints and
‘explanations using relevant
Knowledge and evidence e g
citing the text o knowledge

dentity key information or the
range of viewpoints presented
within a class or group

discussion e.g.telyour partner

cangeraus orthe workd 047 e rleof summoser ney | eamed prevousy. ving dota | cree ings wee eomed
st tenandgive o summaryof | coleced r information gine | abouthow Musims worstipin
Jsplostic becouse my wel what the other children have from examining historical ‘@ mosque. In a group, one child
[ evence. s th role of summarer
- tneyisten and v osummary
of what e other chren e
e o

Cognitive: Structuring talk

Recount events in
chronological order e g.
retelling an event from
history, recounting the key
events from a story, describe
the steps involued in @
science investigation and
the conclusion reached.

Structure talk by organising
‘and presenting ideas i
given themes e geography:
when presenting informasin on o
country delive the deas n themes
of ocation, clmare,land se
(rother thn elivering 050 sreom
of consciousness').

‘Communicate the structure
of their talk to the audience
5. ino presencason, wil
‘heaciine’thekey content or issues
inth incroduczon. Todoy, I om.
going t alk o you about
Geforesttion, | nave duded my
talkineo fourpars:_

o fnaly__

Presentideas ina clear and
wel-structured way

Prioritise the main ideas and
gives less ime to those that

are not as important - e
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“This strand focuses on how children use oracy to build and maintain relationships through sharing their own ideas and opinions and engaging the attention and interest of others
Important note: Confidence and self-assurance grow when children have something to say based on knowledge of the topic/world around them

Vear 1

Vear2

Vear 3

Vear4.

Vear 5

Vears.

Social and Emotional:

haring.

their ideas.

or group discussions
e.g. predicting which object
will float; discussing how a
story character felt

‘Share group ideas with the
class e.g. following o group
task exploring historical
ortefocts, the children
orticulate their group's main
ideos to the rest of the class.

‘Convey confidence when
sharing ideas with an
audience e.. ke on on wxpert
role and present reheorsed
findings. Conveys confdence
through a ronge of physical
ottibutes e when standing in
frontofon audience, usea.
comjortabl, bolanced stance wth
o fetsighly apar, shoulders
ock and o ocking forwers.

‘Consider the content and
register of their speech
depending on the audience
e.g. carrying outa
questionnaire with adults
during geography fieldwork,
organising playground
‘games for younger children,
‘osking a visiting expert
questions.

‘Share viewpoint on a topic
speaking with passion and
self-assurance e.g.
describing their response to
o piece of music and making
links to their own musical
preferences

Respond and adapt
according to the needs of
the audience in the
moment eg. ftheir parner or
aroup appeors conused, repeat or
reaword informationor s them f
theyhove any quessons Pouse o
allow pecple o sete when maling.
closs o wider group presentaton

‘Social and Emotional: turn taking, working collaboratively, s

howing respect, showing sensiti

ity to others

“Socil iceties'greeting your group before you tart working together or welcoming a visitor to lass, g0od manners such as thanking a partner/group aftr working with them or 2 visitor fortheir npu,
thers exc) need to be explicitly modelled and taught to children. These should be ragularly practised so that they become habit/ the norm to the children.

giving praise and recognition to o

Take turns in paired or
group discussions,
supported by scaffolds or
teacher prompts e.g.
passing a mascot during
circle time, teacher prompts
with A/8 to contribute,
putting a thumb in when
they wont to speak.

Recognise everyone has a
right to a turn to speak.
Encourage others who
haven't spoken to take their
turn using agreed scaffolds.
e.g. soying their nome,
‘asking a question, inviting
them to speak (Sam, what
do you think?).

Understand assigned roles
within a small group e.g.
children are taught different
group roles and learn to
adhere to these: presenter,
‘questioner and summariser

Use more sophisticated

iscussions to manage
interactions .. os an
aitenative to passing a mascot
or 4/8 tak partners, use hand.
gestures to pass to the next
Speaker, nod o show you have
finished speaking, use the
‘natural pouse and shythm
within the conversation to
know its now theirturn.

Manage group work
ensuring everyone
contributes and stays on
task e.g. Chidren recognise
wihen the group s offtosk and
drow on approprite strategies
o re-focus: use modelled
sentence stems (1t feels ke we.
are going off topic here. Let's
get back to..") or more subtle
prompts (hand gestures, nod)
0 bring ndividuas back on
tosk

Independently manage
group interactions .. use
@ round robin to allow
everyone to share ideas;
ossign a spokesperson for
the group to feedback group
ideos; assign specific roles
within the group: questioner,
summoriser or presenter.

Social and Emotional: listening and respond to others respectiully.

Demonstrate listening .g.
uses body longuage (see
Dhysical strond for Y1
‘expectations) and through
asking a relevant question in
response to what hos been
heard.

Reassure the speaker that
they are listening through
non-verbal gestures and
questioning e.g. use non-
verbal signals (nodding/ABC
hand signas to show.
ogreement or disagreement)
and ask relevant questions.

Demonstrate active
listening by responding to
others

e.g. use non-verbal signals;
sk o range of open and
closed questions; give a
summary of what the
speaker has soid

Listen actively for extended
periods of time .9. when
lstening to a speaker/uisitor
‘and be able to ask questions
‘about the content or
summorise key points





The Oracy Curriculum focuses on learning to talk and learning through talk. When learning to talk the curriculum teaches and develops the skills needed for clear communication. This includes how to talk in pairs, trios and groups; how to listen actively, build, challenge and reach consensus; how to choose words, gesture and tone carefully and purposefully to match purpose and how to structure and organise talk. Learning through talk develops and teaches listening and communication, and how these can be used as an approach to help children to explore understanding of new ideas, opinions and knowledge and to practise using new vocabulary and sentence structures.
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Roles and responsibilities 

Teaching Staff will:

Teaching staff will be aware of and follow the guidance contained within this policy. They should seek advice from the subject leader if they are unsure of the content of the policy or curriculum. Teaching staff should implement the oracy curriculum within their daily practice

Subject Leaders will: 

Subject leaders will remain responsible for the planning and delivery of the Oracy Curriculum. They will support staff through planned CPD and ad-hoc requests for assistance with knowledge or planning. Subject Leaders will monitor the teaching, learning and impact through a variety of methods: learning walks, learning outcome moderations, pupil voice and subject audits They will meet with the Senior Leadership Team to update them with current developments. It is their responsibility to ensure the policy is kept up to date. 
Senior Leadership Team

The Senior Leadership Team will support the subject leader to be an advocate for the subject. They will ensure the subject leaders have sufficient CPD opportunities to develop staff knowledge. 
Monitoring and Review  
It is the responsibility of those working in school to follow the principles stated in this policy. The Head Teacher, Deputy Head Teacher and English Leader will carry out monitoring of the Oracy Curriculum as part of the whole school monitoring schedule. The English committee of The Governing Body will also be part of this process. This policy will be reviewed in ​​​​​​September 2027.  

Date Ratified by Governors: 

Date of Review: ​​​​​​September 2027
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